EFL Libyan Learners’ Attitudes and Perception Towards Their Motivation
in Learning English Language in English Language Centre of The Libyan
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Abstract

This study determined what type of motivation leads students to study English and also
discovered wheather teacher's personality and teaching methods in the classroom influence on
student motivation toward English language learning. the questionnaire that adapted from
Gardner (2004) was administered 65 EFL postgraduate students participated from English
language centre of the Libyan Academy Al-Jabal Al-Akhdar Campus, Libya. The data was
analyzed using SPSS. The results showed that Students were found to be more instrumentally
motivated than integratively. Despite instrumental being the most popular, the students scored
highly for both types of motivation. on the other hand, a significant influence of classroom and
instructional factors on learner motivation were found significantly. Teacher personality and
teaching methods received the highest levels of agreement among all motivational categories,
confirming the central role of teachers in motivating EFL learners.
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Introduction

In the field of English as a Foreign Language (EFL) learning, learners’ attitudes, perceptions,
and motivation are widely recognized as essential factors influencing language achievement
and academic success. Researchers in second language acquisition have consistently
emphasized that successful language learning depends not only on learners’ cognitive abilities,
but also on their emotional and psychological engagement with the learning process. Learners’
attitudes refer to their positive or negative feelings toward learning English, whereas
perceptions relate to how they interpret their learning experiences, classroom environment,
teaching methods, and the usefulness of English in their personal and academic lives. According
to Robert Gardner (1985), positive attitudes toward the target language and its speakers
significantly enhance learners’ motivation and achievement. Learners who perceive English as
valuable and beneficial are more likely to demonstrate greater effort, persistence, and
engagement in language learning activities.Tingting Zhang (2024) found that learners with
positive perceptions of self-regulated learning strategies exhibited higher levels of motivation,
self-efficacy, creativity, and willingness to communicate in English. Similarly, Yao Song
(2024) argued that learners’ emotional attitudes toward English learning strongly influence their
motivation and engagement in classroom activities. In technology-supported learning
environments, learners’ perceptions have become increasingly significant. Mohamed
Mekheimer (2025) explained that positive perceptions of technology use and technological self-
efficacy enhance learners’ motivation and satisfaction in online English learning environments.
Likewise, Hajar Al Sultan (2024) stated that Saudi EFL learners viewed motivation as a key
factor in academic success, emphasizing the importance of personal goals, teacher support, and
classroom encouragement in sustaining motivation. As Zoltdn Dornyei (1998) stated, learners
are unlikely to achieve their language learning goals without sufficient motivation, regardless
of their abilities. Similarly, Cohen and Dd&rnyei (2002, cited in Scott Kissau, 2006, p. 172)
described motivation as the key learner variable because meaningful learning cannot occur in
its absence. Consequently, researchers have proposed different classifications of motivation.
Gardner’s (1985) socio-educational model distinguishes between integrative motivation, which
relates to cultural and social interest in the target language community, and instrumental
motivation, which focuses on practical goals such as academic achievement and career
advancement. In addition, number of empirical studies have examined learners’ motivational
orientations in different EFL contexts. Wen (1997) found that students who perceived
successful language learning outcomes as valuable were more willing to invest effort and adopt
effective learning strategies. Similarly, Qashoa (2006), in a study conducted at the The British
University in Dubai, reported that Arabic learners of English were predominantly
instrumentally motivated, mainly for employment opportunities and educational advancement.
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Comparable findings were reported by Al-Tamimi (2008), whose study at Hadhramout
University of Science and Technology revealed that Yemeni undergraduate students were
strongly motivated by academic and career-related goals. Furthermore, Choosri and Intharaksa
(2011) demonstrated a strong relationship between instrumental motivation and higher English
language achievement among Thai students. Likewise, Zanghar (2012) investigated whether
students’ achievement in English was associated with integrative or instrumental motivation.
Overall, these studies demonstrate that learners’ attitudes, perceptions, and motivation play a
central role in shaping their engagement, persistence, and achievement in learning English as a
foreign language. The primary aim of this study was to investigate whether Libyan students
studying English as a Foreign Language (EFL) at Al Jabal Al Akhdar Campus exhibit
predominantly instrumental or integrative motivation. Furthermore, the study examined the
impact of teachers' personalities and instructional methods on students' motivation toward
English language learning.

Methodology

This study used a quantitative research design, a descriptive survey design to investigate EFL
Libyan learners' attitudes and perceptions toward their motivation in learning English language
in English language centre of the Libyan Academy Al-Jabal Al-Akhdar Campus. Descriptive
survey design is highly effective for gathering numerical data to describe and measure the
perceptions, attitudes and behaviours of a specific population (Creswell & Creswell, 2018). In
this study 65 EFL postgraduate students participated from English language centre of the
Libyan Academy Al-Jabal Al-Akhdar Campus, Libya. The sample included both male and
female students aged 20 to above 40 years old, with varying levels of English proficiency
(beginners to intermediate) from different schools at the Libyan Academy for postgraduate
studies. All the participants are Libyan EFL learners, and their native language is Arabic. They
have been learning English preparatory and secondary school, usually from the age of 13 years
old. The Participation was voluntary and informed there is no possibility for right or wrong
answers. Based on nature of the study, the sample size was determined. The sturdy’s instrument
incudes demographic information (gender and age), followed by a Likert Scale 27 statements
with five response categories was used for data collection and the participants were asked to
signify their agreement or disagreement by choosing an appropriate response category. the
ranges from 5 to 1. Whereas 5 is given to “strongly agree”, 4 to agree, 3 to neutral, 2 to disagree,
and 1 to strongly disagree. A pilot study conducted on 12 students to check validity and
reliability of research instruments accurate data, a reliable and valid results was obtained before
the final distribution of the questionnaire survey. Data collection occurred during the Autumn
semester of the academic year 2024-2025 at the language centre of the Libyan Academy Al
Jabal Al Akhdar Campus. Questionnaires were distributed personally during the classes, with
the researcher providing a brief explanation of the study’s objectives and purposes. Participants
took approximately 10 to 15 minutes to complete the questionnaires, and 65 distributed forms
were returned from 72. Statistical Package for Social Science SPSS software (Version 27) used
to analyse the collected data using descriptive statistics summarized through measures such as
means, standard deviations, frequencies, and percentages to identify learners’ attitudes and



Journal Of Education Sciences Volume Eleven - Issue Two - June 2026

perspectives. mean scores above 3.8 were interpreted as positive attitudes, while those below
2.8 indicated negative perceptions and standard deviation of 0.5 indicating a strong consensus.
standards deviation while above 1.0 signifies a lack of consensus. Tables were used to
summarise and present all the findings clearly in the results section.

Findings and Discussion

Before showing the results of the study, a demographic description of the participants of the
study is essential to be analysed. the data used in the analysis was collected from 65 EFL Libyan
students from the language Centre at the Libyan Academy, Al Jabal Al Akhdar Campus, Libya.
The details of the participants’ demographics are presented in the following:

Table 1 participants’ demographics

Respondents Frequency Percent
Gender
Male 23 35.4%
Female 42 64.6%
Age
16-19 0 0.0%
20-29 16 24.6%
30-39 25 38.5%
40 and above 24 36.9%

Table 1 provides a descriptive summary of the demographic of the participants of the study.
The sample size (N) for the study is 65 participants, the most of them are female 42 which equal
64.6%, while 23 are male with 35.4% of the total sample. The most frequent age group is 30-
39 years, which includes 25 participants 38.5% followed very closely by the group age of 40
years and above, which contains 24 participants 36.9%. The minority respondents were to the
age group 20-29 with only16 participants 24.6% .and there were no participants their age under
19 years old.

Pragmatic and Career Goals (Instrumental Motivation)

This motivation classification includes items related to the practical benefits of learning
English, such as for a job or future academic study.



Table 2 Pragmatic and Career Goals (Instrumental Motivation)

If;n Statement 5 4 3 2 1 M SD
] Studying English willhelp () 60/ 36 900 3706 0.0% 0.0% 4.56 0.55

me in the future.

I need to learn English to
study at the university.
Learning English broadens
my future opportunities.

I learn English to get a good
job.
5= Strongly Agree, 4= Agree, 3=Neutral, 2= Disagree, 1= Strongly Disagree, M= mean,
SD= standard deviation

492% 40.0% 3.1% 6.2% 1.5% 4.29 091

44.6% 41.5% 7.7% 4.6% 1.5% 423 0.89

22 18.5% 30.8% 23.1% 24.6% 3.1% 3.36 1.13

Table 2 presents descriptive statistics from a survey measuring participants' attitudes toward
the instrumental value of learning English. This table indicates participants' views on the
general, long-term benefits of English and its specific application to employment. the
respondents show a strong consensus on future and academic benefits which represented in first
three items that received a high mean score and low standard deviations, indicating strong
agreement among respondents. The first statement “Studying English will help me in the future”
received the strongest agreement, with a mean score of 4.56 and a very low standard deviation
of 0.55. This is confirmed by the response distribution, where 96.9% of participants either
agreed 36.9% or strongly agreed 60.0%. The second statement “I need to learn English to study
at the university” shows strong agreement with mean score of 4.29 with 89.2% of respondents
agreed 40.0% or strongly agreed 49.2%, identifying English as a key academic requirement.
Similarly to the previous statements, the third statement “Learning English broadens my future
opportunities” got a high mean score 4.23 and a low standard deviation 0.89. The majority of
the responses combined agreement 86.1% either agreed 41.5% or strongly agreed 44.6% that
English is important for expanding future success. The last item in this table “I learn English
to get a good job” has the lowest mean score 3.36 and the highest standard deviation 1.13,
which is only slightly above neutral 3.0, indicating significant a lack of consensus and
variability among respondents. The findings show that respondents strongly believe in the
instrumental value of English for their general future, academic studies, and the expansion of
opportunities. However, there is significant disagreement and uncertainty regarding the impact
of learning English on securing a "good job".

Social and Cultural Interest (Integrative Motivation)

These item statements focus on the passion to interacting with other cultures, communicate
with foreigners, realize and understanding of the world.
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Table 3 Social & Cultural Interest (Integrative Motivation)

Itr‘zn Statement 5 4 3 2 1 M SD

Learning English helps me
get to know foreigners.
Learning English helps me
5  learn about different cultures, 32.3% 41.5% 16.9% 9.2% 0.0% 3.96 0.93
values, and ideas.
Knowing English helps me

30.8% 41.5% 21.5% 4.6% 15% 3.95 0.92

6 e 44.6% 462% 32% 1.5% 1.5% 430 0.78
I learn English to k
23 eamabﬁifihetim?ﬁlwmm 20.0% 43.1% 21.5% 123% 3.1% 3.64 1.03
I learn English to
24 communicate with 23.1% 47.7% 169% 10.8% 1.5% 3.80 0.97
foreigners.

5= Strongly Agree, 4= Agree, 3=Neutral, 2= Disagree, 1= Strongly Disagree, M= mean,
SD= standard deviation

Table 3 shows statistics for five items designed to measure participants’ integrative motivation,
focusing on their social and cultural interest in learning English. The statement “Knowing

English helps me when I travel abroad” got most strongly agreement, it received the highest
mean score 4.30 and the lowest standard deviation 0.78 among the five items. The low standard
deviation indicates a high degree of consensus, supported by percentage of combined agreement
90.8% which respondents either strongly agreed 44.6 % or agreed 46.2%. Additionally, a
slightly high agreement on two statements: “Learning English helps me learn about different
cultures, values, and ideas” achieved a mean score of 3.96 and “Learning English helps me get
to know foreigners” which received mean of 3.95 both items, approximately 72-74% of
participants agreed or strongly agreed, though a notable portion remained neutral 16.9% and
21.5%, indicating a strong positive direction towards the social and cultural benefits of learning
English. Other statement such as “I learn English to know more about the world” got moderate
agreement and highest variability among responses it received the lowest mean in this set 3.64
and the highest standard deviation 1.03 which refers to a lack of agreement, with 21.5% neutral
and 15.4% between disagreeing or strongly disagreeing. Learning English based on
communication goal as in the statement “I learn English to communicate with foreigners”
achieved a strong mean of 3. with a majority of respondents agree or strongly agree 70.8% on
this statement. The findings of the study indicate that participants prove strong integrative
motivation, they belief in the practical benefits of English language for travel abroad. followed
by a strong, agreement that English is important and valuable for communicating with
foreigners and understanding other cultures. The weakest agreement was on the concept of
knowing more about the world.



Classroom and Instructional Factors (Situational Motivation)

This set emphases on elements within the learning environment specifically the teacher and
classroom activities that effect the learners’ motivation.

Table 7 Classroom & Instructional Factors (Situational Motivation)

Item

Statement 5 4 3 2 1 M SD
no
19 The teacher’s personality 0o/ 24 cor 9000 0.0% 0.0% 4.56 0.66

motivates me to learn English.

The teacher’s method of
20  teaching motivates me to learn 76.9% 18.5% 1.5% 1.5% 1.5% 4.67 0.73
English.

Group work in English class

21 motivates me to learn.

47.7% 262% 16.9% 4.6% 4.6% 4.07 1.12

5= Strongly Agree, 4= Agree, 3=Neutral, 2= Disagree, 1= Strongly Disagree, M= mean,

SD= standard deviation
Table 7 provides descriptive statistics for items measuring participants’ beliefs about
motivational factors within the language learning environment. These factors include teacher
personality and method and classroom activities. Factors related to teacher are considered as
the most effective and classroom activities are seen more variably. The first two statements
show high mean scores and very low standard deviations reflecting strong consensus among
respondents on the significance impact of teacher in language learning. Statement “The
teacher’s method of teaching motivates me to learn English” received the highest of mean score
4.67 and a low standard deviation 0.73 confirmed by distribution of responses with 95.4% of
participants either strongly agreeing 76.9% or agreeing 18.5%. This suggests the importance of
the teacher’s pedagogy as a motivator. Similarly to statement “The fteacher’s personality
motivates me to learn English” received high mean score of 4.56 and the lowest standard
deviation 0.66 indicates a great consensus among participants a combined agreement with
90.8% either strongly agreed 66.2% or agreed 24.6% and 0.0% stated any disagreement. In
contrast to the consensus on teacher factors, the statement “Group work in English class
motivates me to learn” has the lowest mean score in the set 4.07 and the highest standard
deviation 1.12 signifies that respondents have various perception on group work. The findings
participants are overwhelmingly motivated by teacher, with both the teaching method and
personality effective factors. Conversely, the motivational value of group work is more split
and less universal.

Conclusion

This study was aimed to examine the motivation among Libyan EFL learners at the Language
Centre of the Libyan Academy, Al Jabal Al Akhdar Campus. In particular, whether they are
instrumentally or integratively motivated and whether teacher's personality and teaching
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methods influence on student motivation toward English language learning. It was
important to look at a variety of existing studies designed to investigate how motivational
factors could affect the students’ quality of English language acquisition. The outcomes of the
studies were mixed therefore it was essential to investigate motivation further to try and broaden
academic understanding of the role motivation plays in language learning. Common ground
evidenced by all studies were that motivation was important regardless of the type, whether
instrumental or integrative and also the different variables that affect students. The current study
found that Libyan learners were motivated toward learning English as a foreign language both
instrumentally and integratively. This showed that despite the type of motivation, all students
held positive attitudes towards their English language acquisition.

although instrumental motivation appears to be stronger overall. Participants strongly believed
that English is essential for their future, higher education, self-development, and expanding
opportunities. In addition, integrative motivation is clearly present among learners. Most
participants agreed that English helps them communicate with foreigners, understand different
cultures, and travel abroad more effectively. The study also demonstrates the significant
influence of classroom and instructional factors on learner motivation. Teacher personality and
teaching methods received the highest levels of agreement among all motivational categories,
confirming the central role of teachers in motivating EFL learners. Effective teaching practices,
supportive teacher behavior, and engaging classroom environments appear to strongly
encourage students’ interest and participation in learning English. In comparison, opinions
about group work were more varied, suggesting that collaborative learning activities may not
motivate all learners equally.
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